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Education, conflict and development is a timely collection of chapters exploring the
changing contours of international work through the interrelated processes of educa-
tion, conflict and development. The book grapples with both the macro and micro
contexts that shape post-conflict development and rebuilding and shows how educa-
tion is situated in post-conflict societies from different perspectives. The underlying
theme of the collection is to question whether the promises of education to advocate
for the marginalised, to promote peace-building and rebuild societies lives up to
expectations and aspirations. A range of contributors problematise education by
exploring the confronting issues and contradictions faced by those in the field and
by those in policy around educational provision and practices in post-conflict situa-
tions. Too often education and development are presented as uncontested fields and
writing about education in post-conflict settings is viewed as a neutral problem-
solving activity. However, the book highlights the struggles around conceptualising
development, conflict and education as well as providing insights from those in the
field. A book that seeks to examine different theoretical debates and interrogate
assumptions about the role of education in development is much needed. The editor,
Julia Paulson, has collected a cross section of contributions that explore education,
conflict and development from a range of theoretical and practical perspectives.
These perspectives underpin the critical narrative of the book. The first section aims
to clarify the conceptual and theoretical linkages between education and conflict.
While the practices of education in conflict and post conflict settings have framed
the way education has been understood, the focus on theoretical insights seeks to
broaden enquiry in this field. As Paulson points this out, the relationship between
conflict and education has been well understood, however she implies the under-
standing is based on normative arguments around the importance of peace-building,
reconciliation and development. Certainly, in an era of greater awareness of educa-
tion rights through such global policies as Education For All (EFA) and the current
Millenium Development Goals (MDGs), promoting and ensuring the rights to an
education has become an argument for educational provision and restoration. While
education for emergencies is a first response and a pillar of humanitarian action, a
broader enquiry about education, conflict and development requires greater depth of
empirical and conceptual analysis to evaluate education initiatives and development
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goals in terms of gender parity, universal primary education and quality education
provision. Colin Brock’s chapter illustrates the complexities of delivering and
ensuring education rights in tense and conflicting political and cultural contexts. He
problematises conflict as either deliberate or unforeseen, conflict as aggression,
oppression and even miscalculation. This is a critical opening chapter that unpacks
the notion of conflict in its many forms. Bengtsson and Rappleye in the following
chapters reconceptualise the buzzwords in conflict education. Bengtsson points out
the dangers of working with ‘conceptual nebulousness’ (p. 45) and unpacks the
meaning of fragile state. In doing so, she differentiates between the development
state, the fragile state and the conflict effected state. The chapter focuses on those
in the field and how they resist the labelling of states arguing how this may reflect
negatively on the effectiveness of development work. Rappleye continues his chap-
ter with a critical evaluation of concepts and processes and their connection to how
conflicts are conceptualised within development models. Basing his work on Nepal
and the rise of the Maoist political actors and ideologies, his chapter argues for
greater awareness in the contextualising of development. Moving away from devel-
opment models geared towards reconstructing poverty, with mixed success, he
argues that the development community needs to instead become self aware and
focus on their own ‘perspectives, presumptions and prescriptions’ (p. 87).
The second section of the book builds upon the critical conceptual foundations
of the first section by focusing on case studies in order to illustrate relational prac-
tices. Empirical evidence is drawn from case studies from Southern Sudan and
Sierra Leone, where the spotlight is focused on universal notions of human rights
and democracy within localised practices. Pagen focuses on reconstruction and the
range of influences on the outcomes. The way societies institute international norms
such as democracy and human rights are investigated. Pagen resists the debates
around the imposition of international values. Rather her aim is to build a case for
localised informal education as a vehicle for negotiating reconstruction and commu-
nity involvement. Her research highlights the relational and informal channels as
key drivers of community learning. While the dialectics around actor negotiation
and consensus are sites of contestation, the aim to build a case for more support for
informal learning is nevertheless an important one. In the following chapter, Mat-
sumoto advances some of the similar themes by focusing on more formal education
offerings in the schools of Sierra Leone. While the informal education channels
appear more flexible and adaptive, Matsumoto captures the resistant school struc-
tures that are less adaptive to create learning from the reality of post conflict. Cer-
tainly, much has been written about the rebuilding of schools and education
systems to reflect instrumental education aims (Vongalis-Macrow, 2006a, 2006b)
and how this disconnects school from context. The final chapter in this section
serves as a historical reminder of disconnection, as Otsuki, revisits an ongoing con-
flict between China, Japan and South Korea, played out through the discourse of
history and representation. History texts are one means by which an education sys-
tem can avoid confronting reality by promoting a version of history that promotes a
singular vision and narrative of conflict. Current moves by the three nations to open
dialogue around conflict and ‘open the future’ are a testament to the need for educa-
tion systems to ‘get real’. The final section drills down to the micro level of educa-
tion, development and conflict by focusing on one context, Northern Uganda. These
chapters highlight the important work undertaken by practitioners in the field and
the persistent issues around sexual violence and gender, the dilemmas faced by
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teachers and the localised action plans of schools to rebuild peace and security. The
field research presented by the contributors capture the complexity of implementing
programs and practices and interventions that create supportive futures for those
affected by war and conflict. These chapters are also a timely reminder of the need
to expand education research and support and also of the importance of education
to engage in social and conflict issues. The field is open for further critical investi-
gation to inform policy and practices in contexts where education can renew lives
and rebuild communities.
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